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Toward the learnings 

The toleration of the disturbing behaviors of R. was limited by the rules, and shifted the 
attention of the class group and of the teachers from the burping, spitting, saying of rude 
words.... to considering the activities that the instruments for the control of disturbances 
suggested. Buttons,  rings,  and tickets were chosen in numbers of five so that R. could 
verify how many objects remain in front of him with his fingers (based on five), how much 
was given and how much remained, an occasion for calculation. “You had five buttons, 
and there were three of them taken, two of them remain (5-3=2), you had five rings, there 
were two of them taken, three of them remain (5-2=3), you had an unmarked ticket, you 
could say five bad words, now you have said three of them......you have more buttons than 
rings...you have so many rings and so many buttons....” Having to conserve the objects 
that were given to him every morning without mixing them up meant for R. to invent, to 
find different places for the homogeneous objects, the left pocket for buttons and the right 
one for  rings,  the  jacket  pocket  for  tickets  etc....  Also  the  research of  putting together 
categories and forms as well as equal objects without mixing them up meant for him an 
occasion that suggested to the teachers other activities. R. was not only supposed to count, 
but  also  put  together  in  categories  and  forms  diverse  objects  in  various  places.  The 
remembering to take the buttons from the right pocket, the tickets on the top, front jacket 
pocket, the rings in the back pocket of the pants etc. was for R. the occasion for other new 
discoveries and learnings, his own body could be a reference for a functional organization, 
the right, the left, the top, the bottom, his own body had dimension and he could use such 
dimension for comparing himself  with the others,  with the objects:  taller  than,  shorter 
than, to the right of, to the left of, in front of, behind, under, above, etc. In addition, having 
to put quite small objects in pockets, taking them out, putting them back, was refining his 
manual abilities with isolated exercises mere and without sense, but with explicit finality, 
with strategies belonging to overtaking the relational problems of the group. 

From the exercise to the activities 

These exercises-mere, simple, repetitive, without sense, and monotonous, furnished the 
transformation, in truths and their own articulate and complex didactic-pedagogic activity, 
provoking for us numerous discoveries and learnings. 
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The time, the spaces, the “things to do” 

The organization of the class and the jobs of each group component, the beginning of an 
activity of respect to one and other, the appointments of R. in relation to the examining of 
the buttons, the rings, the tickets, made the necessity of “marking” the time emerge. It was 
thought to construct a clock of cardboard that, in contrast to a true clock, represented the 
activities in the place of the numbers. It began with “the appointment” that R. had with 
the friend M. at ten o’clock and flanking the number ten a photo of the meeting was put; at 
the actual hour (the hands were moved each hour in correspondence to the real time) R. 
and M. could play. 

The  track  of  time  determined  the  necessity  of  individualizing  when  developing  the 
activity, when ending them and how much time was necessary per each activity. The clock 
face  implicated  the  necessity  of  a  program  and,  at  the  same  time,  the  programming 
became the inventions of didactic instruments. Beginning with having the ten (meeting 
with M.) as a point of reference was significant in orienting him to that moment: “the first 
thing I did,” “after I will do this.” Before, during, after “the appointment” with M. was 
establishing the possibility of having a reference in the memory, it was significant for him 
to be oriented with respect to..... . 

The  time  represented  on  the  board  (the  clock)  in  a  constant  course  of  movement 
(movement of the hands in relation to the activities represented) was visible in one space, 
it was a concrete reference which related to actual itinerary of the activities. Specifically 
connoting the various 

activity-moments in the course of the day with a painting or a photo distinguished the 
space on the clock face- significant through the definite and specific differences together, 
through  the  photos,  the  various  activity-moments-  could  acquire  a  “light”  distinction 
between one activity and the other, between the first (“we worked with the paintbrushes”) 
and the next (“we went out in the garden”). Each design on the clock face made reference 
to  a  specific  activity,  which was proposed through a  conventionally  fixed symbol,  the 
activity done or to be done, placed at the realistic time on the face. This different way of 
characterizing the time was put there fundamentally to create the following situations: 

a) individualizing the significant moments of the day  
b) connoting them in a way so that it is not difficult to distinguish between them  
c) underscoring the passage from one moment to another, from one event to another  
d) including the events in the day in a style which makes them become a unit of measure  
e) analyzing, not in isolation but in relation , in the succession of events and of the specific 
events 

f) translating the activity, the connotation of a time, of an event, a “unit of measure”, in 
symbol  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g)  permanently  searching  for  the  future  necessary  elements  for  the  passage  from  the 
succession  of  time,  to  the  conventions  that  were  significant  of  the  events,  to  the 
symbolization  ,  to  the  convention,  and to  the  clock..  Subsequently,  ‘the  clock’  was  an 
instrument that was signaling the arrival to class, the space-time of the activities of history, 
geography, science...(the workbooks) etc..., for each day different clock faces in relation to 
the activity were constructed; some were able to remain invariant , others could change in 
relation to the program. 

The integrated activities: an occasion for more learning 

In the activity of collage, painting, cooking, etc., the class was organized as a laboratory 
and, taking example from how the materials are arranged in “order” in an artisan’s shop, a 
space was used as a “display” for the instruments of work. Paintbrushes, pencils, glue, 
containers  for  glue  and  paint,  scissors,  stapler-  these  were  becoming  the  subject  of 
reflection to organize the “display of the instruments” in a functional way for the activities 
that had to be done. They discussed the difficulty (and the time that was lost) for finding 
in the disorganization pens and pencils of a certain dimension, colored pencil of a certain 
color  instead  of  another,  and  from  this  disorganization  we  moved  together  to  the 
projection of an organization of the objects in an ordered space.  The passage from the 
“disorder” to the “order” was a very important itinerary because the “discussion” of the 
different possibilities on the organization of the objects in respect to the space and the 
function gave the possibility to the class and to R. to communicate and to stabilize which 
were the subjective relations of the objects with the world. 

The  order  and  the  organization  of  the  object,  most  of  the  time  is  not  considered  the 
educational itinerary, and the objects have been ordered previously- from the buying- the 
pencil  case  or  specific  container  or,  were  ordered  and  organized  by  the  “wish”,  the 
organization that the teacher preferred, that he decided is the best: the “real” order. The 
teachers sometimes, very quickly- because it is always frightening to lose time- want to 
immediately to install the children in an objective relationship, rational with the objects. 
Sometimes they want the time, but in the school they are not able to wait, they want to 
precipitate on their learning, while the most important part is the discovering of what was 
experienced .  The implicit  is  more important than the explicit.  The intervention of the 
professionals has to conquer the symbol of which the extension can be the reading and 
writing. In the activities of the buttons, rings, and tickets the relation between the structure 
of their own body (hand, position in the pocket, etc.), the object and the concept has been 
the occasion to discover logical-mathematical relations. R. knows in a complex context, in 
which many things happen, that which is important is revealed and discovered together. 
Every situation can be done in return in a function of the mathematics, reading, writing, 
etc., can bring to the learning of techniques, it is in the professional competence of the 
educator  to  discover  and make discovered the  potentiality  of  the  relation  that  can  be 
generated in the relation with the objects. 
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The organization of the “display of instruments” has been a “long space” for establishing 
an  affective  relation  with  the  object  and  discovering,  together,  hands  on,  the  logical 
function and multiplicity of use. Their “displayed work” had to be managed and used 
essentially by R. who had to distribute the materials and objects requested. In a certain 
sense, the objects were affectively his- his own responsibility. The display had to be clean, 
kept in ordered and it was the concrete testimonial of his active presence, it was proving 
his  capacity  and  the  importance,  the  utility  of  his  presence.  Organizing  the  display, 
therefore, it was significant of the desire and demonstration of knowing how to do. The 
group was teaching R. who was learning to discover an organization and it moved from 
the affective relation to discovering logical mathematical character. It was discovered that, 
if the long paintbrushes were put in a container of small base, when they had to be taken 
they fell easily, so a large base was necessary (notion of equilibrium); if all of the felt-tip 
pens with the same dimension point were put together, all of the green ones- in a division 
by color, dimension, form, the science of the whole- they were found more easily. A panel 
to store paintbrushes was built to keep them in seriation from smallest to largest. Less time 
was lost  not  just  in  looking for  the requested paintbrush,  but  if  one was missing,  the 
emptiness was “breaking” the symmetry. It was helping R. remember that he had to find it 
and put it back (determining the objects of support like the container, panels organized 
symmetrically,  in  seriation,  etc.).  For  the  teachers  it  was  a  very  important  discovery 
because the function of the spatial organization of the objects R. had “built”, organized his 
memory. R. had to, during the inclusive activities, distribute- “the instruments of work”- 
the material to the work groups. As the companions were asking him he had to be careful 
to put them back in the right place when they did not need them anymore. The group also 
determined a rule: if R. was mistaken and did not give the material requested, the work 
was stopped, the mistake was explained to R., researched in the most appropriate way 
and, as long as the answer was not corresponding to the request, the job would not restart. 
The mistake was accompanied by a ceremony, by a ritual that had to underline for R. the 
importance of having to correct; the working group would stand up and cross their arms 
showing that they could not restart without an appropriate answer. Organization of the 
spaces,  functions,  logical  discoveries,  mathematics,  research of  languages,  of  rules,  the 
possibility  for  R.  to  keep  his  own  capacity  of  activities,  psycho-motorically,  were  the 
competencies, the learnings that were entering in the play in the class group during the 
developing of  the activity.  Having to observe the work of  the others  and through the 
occasion of having to give the instruments, meant for R. to discover the function of the 
instruments and the results that came with their use. Observing, by imitation, R. wished to 
try to glue, to cut, to color, to design, and the class group organized the activity in function 
to what he was learning at the time: he didn’t know how to cut the figure for the collage so 
he was asked to put the glue, he was not able to design so he was asked to put the color in 
the design; as R. was entering into the activity he was moving from one ability to another, 
always “enlarging” his competencies and, therefore, the possibilities of inclusion in the 
group- this in a time that was not forced, was not hurried, but in a time always “full” of 
activities  adequate to his  possibilities.  Every ability,  each conceptual  acquisition was a 
potential of “doing” that was discovered by the class, the teachers and R. to be able to be 
transferred  to  other  activities.  The  activities  of  everyone  were  not  remaining  static. 
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Everyone was noticing the other, was cooperating with, learning from and teaching the 
others. 

Didactics (an itinerary for the knowledge) 

R. had passed from “giving the instruments”, the objects to directly participate, as we have 
seen, to projects and the new tracks of planned work. With or without the cooperation of 
the class, with the “support” given by the time organization, the spaces, the objects, the 
active,  capable  presence  of  finding  a  role  in  the  class  activities  resulted.  The  initial 
problem:  not  being  able  to  develop  any  kind  of  activity  in  his  presence,  screaming, 
spitting, etc. were being time by time forgotten. Now the problem was not keeping R. in or 
out of the class, in order to not disturb the 

lessons, but to answer to his request of wanting to participate in the work of the others. 
The  class  of  R,  in  parallel  with  the  other  third  grade  organized  the  input  of  science, 
geography, history, in: “workbooks”. On the pages of large workbooks were kept (glued , 
written, and designed) items about the argument to be dealt with, picture articles, designs 
schemes, etc.. The book was giving R. the opportunity to participate with the group of his 
companions in the collection of information and its systematic organization. The group 
was choosing the articles, the significant images from magazine and newspapers that R. 
was cutting; together it was decided how to compose in the “workbook”, how and where 
to put the image, to put the paragraph, the article was cut and R. was gluing it. Together 
they decided the design to represent the event, the scene, the object, the animal and R. was 
designing or coloring. Also, particular attention was given to the “titles” and to the short 
paragraph;  short  and significant  phrases  were searched for  so as  to  give R.,  who had 
difficulties with reading and writing, the possibility to read easily, understanding their 
meaning and to rewrite or glue the “little words” in a short time. 

It could seem contradictory to teach how to read and write by finding ways to read and 
write  minimally,  (we  are  in  contrast  with  those  didactic  orientations  that  see  in  the 
prolonged repetition of the exercises over time the possibilities of learning) but it is not in 
how much insisting- the requesting of an ability which he does not have means risking the 
refusal of what was asked. We did not want to train R. to read or write but we wanted that 
R. would be able to understand the instruments of communicating messages. The training 
to read or write would be halted on the graphic, on the sign and not on the meaning and 
so the more you “train” to read or write the more it is possible to risk the forgetting, to 
think that it has been organizing a message. The short and significant phrases were giving 
to R. the possibility of not remaining in areas of difficulties (in the mechanisms of reading-
writing) but to “enter” into the meanings, in the concepts, avoiding staying on the difficult 
sign that could make him lose the meanings, the concepts. R. was discovering that the sign 
was the “support” for the concept in the memory, and in the speech. In addition, the short, 
significant phrases on the large paper were finding other supports in the other symbols 
that  were  converging  in  the  unity  of  the  message:  the  pictures,  the  piece  of  the 
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newspapers, the designs, the colors, the memory of having built the paper with the group- 
affective situation- and that the group itself was present, was a significant context that was 
giving R. a multiplicity of elements to structure a memory, to organize the “memory to 
retell a story”. 

The reading and the writing,  rigidly  requiring learning the  message only through the 
word, had determined situations and stories of “failed inclusion.”.  When one has as a 
model the foundation, the scholastic objectives on the didacticism, on the requiring, by the 
teachers, like the verification of “intellectual maturity”, the mere repetition of what has 
been  taught,  as  in  the  school  of  pacificity,  as  in  the  school  of  statics,  the  boring,  the 
presence of a child defined as ‘handicapped’ disorientates rhythms and pre-made plans 
and  that  child  becomes  the  opportunity  of  denouncing  a  non-functional  pedagogical 
model to the intellectual and creative development of the class group. Leaving from the 
schemes, transgression of the comfortable rules of programs is allowed many times only to 
the disabled child because it is easy to attribute to him/her biologically, psychologically, 
the “blame” of the “not learning”. When one moves from the commodity of the exclusion 
to  the  analysis,  the  research,  the  programming,  it  is  discovered  that  the  system  was 
reductive also for “those not affected by handicap”. The reading and the writing has been 
“the passport” for many children “mentally weak” because the proof for the passages in 
the different sectors of obligatory school were stopping only on this verification and on the 
fact there was possible the normal development, on the part of the rest of the class, of the 
programs.  The  reading  and  the  writing  had  invaded  the  days  of  these  children,  had 
substituted the daily experience for which the considered big results, had not allowed the 
little results, knowing one’s orientation, eating by oneself, dressing oneself, distinguishing 
one  store  from another,  one  street  from another,  wanting  to  go  out,  wanting  to  have 
friends,  looking around oneself....  .  The autonomy and daily activities were rejected in 
favor of being able to copy- as if what is daily is not full of opportunity for knowledge and 
communicating and, therefore, also learning to write and read. After the obligatory 

school we find ourselves in front of children that were only able to read and write but they 
didn’t have the wish. It is essentially to start from a relation that is “real”, “the contents 
exist when they start from a real relation of the adult with child, relation in which the 
adult sets apart his/her power in order to leave the power to the children, to give them the 
freedom to conquer the word, leaving the children able to put themselves in the centers of 
situations.” 

From these relations, defined as “real”, can start almost all the situations of discovery, of 
learning. The “real” situation, that one can define as “intellectual honesty”, is born from 
the continued desire of learning from the same educator, it is exactly the opposite of the 
“blind” repetition. It is in the need of learning from the educator, the birth of the desire of 
learning the new on the part of the children. If there is relations between the desire of the 
adults and those of the children and they meet, they become one the desire of the other: 
the desire to learn and be learned. 
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The verification 

The verification of R.’s learning was a ceremony that was seen as affectively implicating all 
of the class; his results were also the results of a work of collaboration and each one was 
finding his own success on the success of R. 

....There was a lot of attention, R. was putting on a very serious look, he was asked a 
question from the “workbook” relative to the verification, he was searching for it between 
the other’s working books, he was putting them on the table and: “R. was looking for the 
page where we put the information on the first men. R. found the page, “What is written 
on the top in big letters?” R. had already recalled from the “find the page” request the 
words that would be written in the title. R .was able to notice “the first men” and read the 
title phrase easily.  
“Show me where they were living.” and R. was indicating the picture of the cave.  
The teacher, “Well done, in the cave. “ “ Read what is written below.”  
“Cave.”  
“Show me where the weapons are, etc.”.  
“ Search the page of the South American Indians. How many children are they?”  
“Three.”  
“Which is their house?”  
R. was showing and was reading the name written below the figure, “hut.”  
“What do they eat?”  
And helping himself a little with the glued images and a little with the phrases written, R. 
was answering. 

The context- a page of the workbook that he had constructed himself (cutting, gluing) with 
the help of the group- in its complexity was forming the support of the memory and of the 
concepts  of  R.  The  significant  unity-  paper  in  its  complex  structure-  was  creating  a 
situation in which each small part was recalling other small parts by way of “suggesting”, 
instance by instance, the significance of the situation, the symbols, the objects, the context. 
The learning was founded on the affective relation because the “workbook” was the result 
of  the  work  of  R.  with  the  group  of  companions  and  was  based  on  the  complex 
articulation of the message. 

How the affective relations were of importance in the learnings of R. can become clear in 
an anecdote told by the teachers. “The other day the mother of R. came to the classroom. 
When he realized it he ran to her and hugged her. Later he showed her his work, “the 
workbook”  .  He  wanted  to  show to  his  mother  what  he  was  able  to  do  and in  that 
circumstance he read quickly, when usually he read, yes, but slowly, syllable by syllable.” 

The verification would continue with the companions of  R.  who were using the same 
pages of the “workbook”, giving information more specific and elaborate. R. was careful 
also  when  he  was  not  directly  implicated  and  was  following  the  verification  of  the 
companions who had homework., while they were talking, and indicated what they were 
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making reference to. This was letting R. follow the global structure of verification with the 
chance of learning new elements. 

A walk together, an important discovery 

R. most of the time, was accompanied by the grandma because the mother had to go to 
work before the opening of the school. One morning the mother was taking him and she 
was pretending not to remember the way, “ I don’t remember the way, how can I take you 
to school?” R. surprising the mother, and the teachers when they found out, took her the 
whole way to school. 

This discovery became motive for reflection and it was decided to ask R. directly which 
would be the points to which he was making reference to orient himself. A teacher walked 
the whole way and he showed the points that he was using as orientation. He referred to a 
bar where the grandma was buying him a snack, the newspaper shop that knew him and 
greeted him when he walked by, the tree of the boulevard, etc. It was thought to make 
with R. a map of the route,  making him take a picture of each reference point with a 
Polaroid so to give him the chance to have the immediate confrontation with the pictures 
which were then glued on the chart.  This was organized in a way of making emerge, 
through the pictures and designs, the elements to which R. was making reference to for 
remembering the streets. These elements were material of reflection for the class group. 

They constructed others charts that were:  from school to the market,  to go downtown 
“where the two towers are”, etc... . In each chart references were made to places (that they 
took pictures of and glued on the chart) and to elements (the signboards of the shops, 
certain color buildings, or particular form...) that were important for the orientation and 
for recognizing “the street”. 

It was noticed how he needed to make reference to fixed and evident elements (the class 
group was noticing that if the point of reference was a car, this could have been moved...) 
and to key points, like a crossing or square. R., reflecting on the map, discovered how he 
was orientating and how such competence was able to be reproposed again in strange 
situations. The study of the areas of the city made the class group reflect on their own 
organization. They analyzed the aspects relative to the construction of the map in scale, to 
the organization and to the significant historical- urbanistic meanings, to the functional 
location of stores and services, to how and with which methods of transportation to use 
for arriving at diverse key places of the city (the town hall, station, library, hospital, etc....). 

Notes 

- We define the formation-research as the organization of “courses of updating”, planned 
and programmed, in a way of furnishing the information that is the opportunity for the 
verifications of hypotheses of work that in the course of analyses of information, become 
formulated.  A course  of  formation-research must  be  able  to  allow the professionals  to 
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verify in  the field the information,  the hypotheses  of  work,  the project.  The course to 
which it makes reference, in the case of R., was organized by way of holding a meeting 
with the group of teachers for approximately two hours per month. 

(Translator’s Note: The term ‘formation’ in the context of this story refers to the ‘training’ 
of the professionals who work with the children. The concept of ‘formation-research’ is 
founded on the principle that these professionals and the educational researchers should 
be able to learn from each other. Therefore, the formation meetings were an opportunity 
for the researchers to gain information for their work and for the teachers, in turn, to learn 
how to do their job from the research that had been conducted.) 

-  A.  Lapierre-  B.  Aucouturier.  La  symbologia  del  movimento,  Distribuzione  Editrice 
“Padus”. Cremona, 1977. 
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